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Executive summanry

Our vision of education allows girls to have a better quality of life [and]
respect, be prepared for more things and discover their place in the world.

— Vision statement from workshop with girls under 13 who are in school in
Brazil

TR e

SOt

-

_||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||w‘m||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

N>
With milestone reviews underway for the Sustainable Development
Goals (SDGs) and the Beijing Declaration and Platform for Action —
two key global agendas to advance quality education and women
and girls’ rights — 2025 marks a critical year to measure progress
towards gender equality in education. The SDGs rely on gender parity
measures — particularly equal proportions of boys and girls enrolled
in and completing school — to gauge progress in this area. While data
shows that the world reached this target in 2013, gender inequality in
education still pervades in lower-income countries.” Adolescent girls in
particular face multiple, intersecting forms of age- and gender-based
discrimination — compounded by poverty — that prevent them from
accessing and completing 12 years of education.?

Today, 88 million adolescent girls are out of secondary school, and
millions more are not receiving safe, quality education that equips

them with the knowledge and skills they need to succeed.?* Girls know
exactly what they want from their education — governments and global
institutions must listen to them, act to advance gender equality in
schools and realise the right to secondary education for all girls.




Malala Fund recognises that to understand what girls
need from their education, we need to ask them.

At the Generation Equality Forum in 2021, we committed to create a
new vision for education with girls — one that would meet their needs
and aspirations.®> To take this commitment forward, we developed

the Girls’ Vision for Education consultation to hear from particularly
marginalised girls, partnering directly with girls throughout the
process. More than 800 girls from 30 countries shared critical insights
into their challenges and priorities for secondary education. We heard:

1. Girls want an education
that supports their
independence and
empowerment.

They seek to gain
knowledge, skills and
opportunities through
education to help them
be independent and
confident and drive
change in society.

Our vision for education
will allow [girls] to be
sel{-conﬁdent and speak
boldly. Every girl gets the
opportunity to complete
their education smoothly so
that there will be no dropout
students like us. We want
such an education system
where girls can learn freely

2. Girls want to learnin and comfortably.

schools fit for the 21st
century where they
receive respect. They
envision an education
that is free from
discrimination, supports
their creative eXpreSSion T e
and offers opportunities ﬁ

to learn topics that

interest them and
equip them to actively
participate in social,
economic and political life.

— Vision statement from
workshop with girls under
13 who are out of school in
Bangladesh
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3. Girls want governments
to deliver on promises to
reduce barriers to their
education. Governments
should prioritise action
to tackle financial
barriers, gender-based
violence and inadequate
menstrual health and
hygiene provisions
that prevent girls
from accessing and
completing school.




Governments and global institutions must not ignore girls’
demands for change, and need to work with girls to realise
their vision for education and deliver on girls’ rights. Malala
Fund worked with girls, young women leaders and Girls’ Vision
partner organisations to identify five top areas for action:

1. Deliver on existing global 3. Make space for girls in national

commitments to girls by
increasing investment and
strengthening national
education standards. Girls
want governments to increase
education spending on their
priorities and strengthen
national legal and policy
frameworks to ensure

safe, quality education that
better meets the needs and
aspirations of all girls.

. Resource girls who are driving
change in their communities.
Girls are changemakers in
their communities and need
quality funding and resources
to support their activism

and initiatives to improve
education for all girls.

and global decision-making and
policy processes on education.
Girls’ meaningful participation
in decision processes is critical
to ensuring that education
systems and processes work
better for them.

4. Prioritise gender equality
education indicators. By
disproportionately focusing
on gender parity, global
policymakers are not
effectively gauging progress
on girls’ education. They must
place more priority on gender
equality indicators. See Malala
Fund'’s girls’ education report
cards.®

5. Galvanise efforts to address
school-related gender-based
violence, promote menstrual
health and improve girls’
digital access and learning.
Governments and global
institutions must step up
investments in these areas,
which emerged as specific
priorities for girls through the
consultation process.
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Malala Fund is incredibly grateful
to the hundreds of girls who took
part in the consultation process
and those who worked directly
with us to present the insights

in this report. We read every
response, workshop poster and
piece of feedback.



. Who are the girls? :

810 girls:

+ 482 girls from 12 countries
in 76 workshops

« 328 girls from 25 countries
(survey)

8-14 years: 14%

19-25years:
23%

14-19 years: 62%

Age

® Inschool: 48%
Out of school: 28%
@ Data missing: 4%

@® Completed secondary school: 20%

Formal education status

Disability status

159 girls: 20% of
all consultation
respondents

Consultation insights

What girls want —

An education that supports
theirindependence and
empowerment

+ 38% of girls’ vision
statements mentioned girls
being valued in society and
helping others

+ 64% of girls in the survey
said their vision for education
would enable girls to take
control of their futures

21st century schools where
they are respected

» Girls prioritised creative
subjects, life skills and
digital learning

+ 40% of girls’ vision
statements for education
referred to inclusion, safety
and respect

+ 15% of girls in the survey
specifically called for
inclusive and gender-
responsive education

Governments to deliver on
commitments to reduce
barriers, specifically

* Financial barriers —
mentioned in 67% of
workshops

« Ending school-related
gender-based violence — 2nd
top priority for all girls
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That a girl is able to become
financially independent to
the extent that she is able to
support her family members
and help her parents by
financially contributing to
the household. Further, by
doing this tomorrow she can
serve as an avenue in raising a
more financially independent
generation.

- Vision statement from
workshop with 14-16 year olds
who are in school in Pakistan

Spotlight: Power, menstrual
health and digital

+ 59% of girls said girls
themselves have the most
power to improve education
- more than governments
(39%)

+ 40% of girls called for
menstrual health and
hygiene to improve
education - top priority

+ Digital learning and literacy
was a clear priority for girls
across workshops and
survey responses

Education makeover!

How girls would allocate

education budgets if they

were in power

® Provision: school buildings,
facilities (WASH excl)

® Financialsupport for girls/
families

Safety

@ Inclusive/gender responsive
specific (all)

e Widersocialchange/
community engagement

Other

® 54% ® 15%
® 21% ® 5%
4% 1%
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Who are the girls?

229 girls:

*144 girls from 8 countries
(22 workshops)

+85 from 7 countries (survey)

Age
19-25 years: 5%

14-19 years: 77%

Workshop (n=22 workshops)

19-25 years: 14%

16-18 years: 35%

Survey (n=86 girls)

Disability status

35 girls: 42% of OOS girls
(survey)

Survey (n=86 girls)

8-14 years: 18%

Consultation insights:
out-of-school girls

What girls want —

An education that supports their
independence and empowerment

* 41% of out-of-school (O0S) girls'
vision statements mentioned
learning vital skills. Developing
self-confidence (36%) and
promoting girls’ value and being
respected in society (36%) also
frequently mentioned

+ 71% of OOS girls in the survey said
their vision for education would
enable girls to take control of
their own future

21st century schools where they
are respected

* In workshops with OOS girls, they
prioritised digital learning (46%)
and performing arts/music (41%)

* In the survey, they prioritised
literacy (55%) and creative skills
(51%) as topics

+ 25% of OOS girls’ vision
statements for education referred
to inclusion, safety and respect

Governments to deliveron
commitments to reduce barriers,
specifically

* Financial barriers - mentioned in
almost all workshops (91%)

- Ending school-related gender-
based violence — OOS girls were
particularly concerned about
bullying, sexual abuse and unsafe
routes. Improving safe routes
was a priority for investment and
improvements.
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My dream about education will
give girls the opportunity to
seize their rii ts, to be good
parents for their children, and
something to be proud of for
the community.

- Vision statement from
workshop with 14-16 year
olds who are out of school in
Nigeria
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Spotlight: Power, menstrual
health and digital

+ 58% of OOS girls saw
themselves as having the
most power to improve girls’
education, less than girls’
families (63%)

+ 31% of OOS girls called
for menstrual health
and hygiene to improve
education - top priority

+ Digital learning and literacy
was less of a priority for OOS
girls, but stillin top three
for topics, investments and
improvements

Education makeover!

How OOS girls would
allocate education
budgets if they were in
power

) Provision: school buildings,
facilities (WASH excl)

o Financial support for girls/
families

Safety

o Inclusive/Gender Responsive
specific (all)

Py Wider social change/
community engagement

Other

® 55% ® 9%
® 22% ® 5%
8% 1%



Consultation insights:
different age groups

g"Who are the girls? What girls want —

+ 8-14 years 14% (n=114 girls)
+ 14-19 years 62% (n=501 girls)
+ 19-25years 23% (n=185 girls)

An education that supports their
independence and empowerment

* In vision statements (workshops),
older girls tended to prioritise
independence and financial stability
more than other age groups. Girls
(14-19 years) tended to focus on
self-confidence and being valued in
society.

« In the survey, older girls (19-24
years) prioritised being inspired
: : to achieve their dreams and girls
* Workshop (n=72 workshops) . (16-18 years) prioritised being
@ outofschool : respected more.

. In secondary school

80%
70%
60%
50%
40%
30%
20%
10%

0

@® Out of School
® InSchool

8-14years 14-19years 19-25years missing

100% =

21st century schools where they
are respected

. Completed secondary school °
80%

60%

« In workshops, older girls (20-25
years) prioritised learning SRHR
more than other groups and did not
mention performing arts at all (a
priority for others ages). Younger
girls (8-13 years) prioritised learning

H (o)
Disability status : creative arts (50%). .
o0 . * In the survey, older girls (19-24

40%

20%

0

16-18 years 19-24 years
« Survey (n=328 girls)

s0% . years) were more likely to mention
- @ s-iayears - life skills and younger girls (16-18
o 14-10years * years) were more likely to mention

o ® 1525 years - creative sKkills.

0

: - Governments to deliver on
- Workshop (n=21workshops) : commitments to reduce barriers,
specifically

. « Financial barriers — top barrier
®16-18years - mentioned in all workshops across
19-25years ° age groups

. . . + Ending school-related gender-
. Survey (n=86 girls) : based violence — mentioned more
: [ : by girls over 14 years. Improving
& ®° : safe routes was a priority for

\ ) . investment.

............................. 10 e e 0000000000000 000000000000 00



Our vision for education
will [enable] girls to be
independent of their
parents or other community
members and understand
girls’ rights and their
position in communities.

- Vision statement from
workshop with under 13 year
olds who are out of school in
Tanzania

Spotlight: Power, menstrual
health and digital

+ 62% of younger girls and
55% of older girls said girls
themselves have the most
power to improve education

+ 41% of younger girls and
39% of older girls called for
menstrual health and hygiene
to improve education - top
priority

- Digital learning and literacy

was a clear priority for girls
across age groups

11

Education makeover!

How girls of different ages
would allocate budgets if
they were in power

8-14 years (n=18)

14-19 years (n=47)

19-25years (n=7)

Provision: school buildings, facilities (WASH excl)
Financial support for girls/families

Safety

Inclusive/gender-responsive specific (all)

Wider social change/community engagement
Other



Consultation insights:
girls living with disabilities

Who are the girls? What girls want —

159 girls LWD . 5 An education that supports
: x’ofrrl?s?gp(s:;)unt”es (21 : their independence and
- 86 girls from 17 countries empowerment
(survey)
: * In vision statements
14-19 . (workshops), girls living with

0% - years . disabilities (LWD) equally
som - . prioritised: inclusive and

gender responsive education;
0% gqg girls valued in society and help
30%-  years 19-95 others; independence and
20% |- years freedom.

« 74% of girls in the survey said
their vision of education would
help girls take control of their lives

10% [~
0

S workshop (n=21workshops)
21st century schools where
they are respected

* In workshops with girls LWD,
they prioritised learning
creative (57%) and performing
(43%) arts much more than
any other subject.

* In the survey, they prioritised
learning finance and business
skills more than any other
group. They also prioritised
literacy and digital learning.

. Survey (n=86 girls)

Educational level

Governments to deliver on
commitments to reduce
barriers, specifically

« Financial barriers (43%) and
unsuitable facilities (36%)
most frequently mentioned

® completed secondary school . by girl_s LWD
Re=cordanyi=chcel . + Ending school-related
: ) B ; gender-based violence
¢ Survey (n=86 girls) . was the most frequently
. mentioned barrierin
£ . workshops, girls frequently
& ® : mentioned bullying (50%)
\ ) and sexual harassment/
oooooo o‘ $e EEEEEE abuse (36%).

............................. 12 e e 0000000000000 000000000000 00



Our vision for education will
allow girls to be empowered
and resilient citizens who can
lead [and mentor] others to be
sustainable and independent.

- Vision statement from
workshop with girls living with
disabilities who are 14-16 years
old and in school in Kenya

Spotlight: Power, menstrual
health and digital

+ 55% of girls LWD saw
themselves as having the
most power to improve
girls’ education with girls’
families second (45%)

+ 44% of girls LWD called
for menstrual health
and hygiene to improve
education - top priority

Digital learning and literacy
was a clear priority for girls
LWD across workshops and
survey responses

Education makeover!

How girls LWD would
allocate education
budgets if they were in
power

P Provision: school buildings,
facilities (WASH excl)

® Financial support for girls/
families

Safety

Inclusive/Gender
o Responsive specific (all)

® Wider social change/
community engagement

® 29% ® 35%
® 22% ® 6%
7%



Introduction

Key terms

Girls: In this report, we refer to adolescent girls as individuals aged 10-
24 who identify and/or are socialised as female.

Enrolment: Net enrolment rates refer to the proportion of the school-
aged population in a country who are registered with schools.

Completion: Completion rates refer to the proportion of individuals
who have finished the final grade of school within five years of the
official age for that grade, according to UNESCO.

Out-of-school girls: These include any school-aged individuals who
have never been to school, did not complete primary or secondary
school, and completed primary education but did not enrollin

secondary school.

Girls living with disabilities: These include girls who reported living
with any — visual, hearing, mobility or cognitive — disability or chronic
conditions that significantly affect their daily lives.

Today, 88 million girls are out of
secondary school and millions more
are failing to receive an education
that equips them with the basic
knowledge and skills they need

to succeed.” Inequality gapsin
education are widening and too
many girls face discrimination and
abuse in school.? Girls’ perceptions of
the barriers they face, their learning
priorities and their ambitions

for their futures should inform
government policymaking and
education financing

The Sustainable Development Goals
(SDGs) aim to drive improvements in
girls’ education, including improving
gender equality in education (SDG
4). Measuring progress in this area

is largely limited to tracking gender
parity — equal proportions of boys
and girls — and focused on school
enrolment and completion which
was globally achieved in 2013.21°

However, parity is only a
stepping stone to gender
equality in education — fair
and equal opportunities and
outcomes — and receives
much less attention in global
policy debates on education
despite slower progress and
growing inequalities.121314
Critically, the global focus
on parity fails to capture the
reality for girls in realising
their right to secondary
education or for responding
to their needs and priorities.

*
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Malala Fund is working for
a world where all girls can
learn and choose their own
futures.

At the 2021 Generation Equality
Forum, we committed to work
directly with girls to articulate

a new vision for education
grounded in their needs, rights
and priorities to build awareness
of girls’ perspectives in global
policy forums.

Through this Girls’ Vision

for Education consultation
process, we heard from more
than 800 girls in 30 low- and
middle-income countries. In

this report, we present insights
and recommendations for
policymakers shaped by girls and
young women. Girls’ demands
challenge the focus on gender
parity for measuring progress on
girls’ education and emphasise
the need to move towards gender
equality indicators.

How we consulted girls

Through surveys and in-person
workshops, we invited girls to
reimagine education to better
suit their needs and priorities.
Reflecting feminist principles and
Malala Fund’'s commitment to
centre girls in our work, we worked
with girls in the conception,
design, analysis and outcomes of
this project.
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Project structure

Girls’ Vision leads: Three young
women, former Malala Fund Girl
Fellows™ from Ethiopia, Nigeria
and Pakistan, worked closely
with us and our technical
partner Here | Am to design

the consultation process and
analyse the data. They led on
the design and implementation
of the workshops and the
identification and coordination
of the steering committee.

Girls’ Vision steering
committee: Five young women
from different low- and lower
middle-income countries
advised and supported the
design of the consultation
process, particularly the
workshops.

Here | Am: A technical partner
for the consultation facilitated
its overall design, developed
the online survey, collated all
data and led the initial analysis.

Girls’ Vision partners: Six
partner organisations
implemented workshops,
including Malala Fund grantee
partners and local partners

or offices of international
organisations.’ Some workshop
facilitators provided additional
feedback and insights during
our final analysis.

Validation process: Malala Fund
held sessions in November-
December 2024 with 16 girl and
young women leaders who are
former Girl Fellows or work
with our Girls’ Vision partners
and grantee partners.” Six
Girls’' Vision partners served as
workshop facilitators to review
and validate the analysis. We
also received written feedback
from 21 girls via a survey.

Malala Fund staff: Staff led

on pre-consultation design
processes, supported the leads,
led the final analysis and wrote
this report with support from
the leads.

R



Methodology

Target population: Throughout
the design, implementation and
analysis of the consultation,

we prioritised listening to a
diverse range of perspectives,
focusing on the views of more
marginalised girls. This included
girls from low- and middle-
income countries, out-of-
school girls and girls living with
disabilities. We also prioritised
hearing from girls in secondary
school or of secondary school
age (14-18 years old).

Consultation tools:

 Workshops with girls in low-
income countries: Trained by
Girls’ Vision leads, partners
implemented workshops
with groups of girls. Partners
selected groups of girls
often based on their formal
education or disability status,
or community factors (e.g.,
rural or refugee). In these
workshops, facilitators shared
information about Malala
Fund and ran interactive
activities about gender and
power. Using illustrations and
conversations, girls created
posters to document their
discussions and articulate a
“vision statement”.

e Online survey: The survey
included a mix of quantitative
and qualitative questions
with responses collected
anonymously. We distributed
the survey to allies and
partners working with target
groups of girls and shared it
publicly on Malala Fund'’s social
media platforms. See Appendix
for insights for girls from high-
income countries.

Analysis: Following initial
analysis by Here | Am, Malala
Fund staff completed the
analysis, including some
revisions and deep dives
into the data, continuing

to work closely with the
Girls’ Vision leads. We also
welcomed feedback from
girls, young women leaders
and workshop facilitators
to validate our analysis and
shape recommendations.

Limitations: The Girls’ Vision
consultation provides a
snapshot of the needs

and priorities of the girls
we heard from. However,
we did not undertake
sampling and datasets are
not directly comparable.
The workshops produced
collective/group responses
and the survey produced
individual responses.
Workshops differed in their
sizes and the collection

of demographic data
varied. Translators may
have misinterpreted
survey questions around
barriers. As a consequence,
significant variations
emerged between
responses collected by the
two different methods.




Who are the girls?

Through the Girls’ Vision
consultation process, we
heard from 810 girls from
30 countries: 482 via the
workshops and 328 via the
online survey

« Status in relation to school:
+ OQut-of-schoolgirls -
28.3%
+ Attending secondary
school - 47.5%
+ Completed secondary
school - 19.8% (Figure 2)

« Age:
- Under14 - 14%

Figure 1: Numbers of girls per country and
consultation tool, LMICs only

« 14-19 years old - 62% Workshop Workshop Survey
o Over 19 _ 22.8% responses only responsesy responses only
. . Egypt (16) Bangladesh India (95)
- Disability: Self-reported Kenya (77) (80)" Syria (22)
living with a disability Brazil (68) Morocco (11
Myanmar (53) Eth 56 Somalia (9)
- 20% (26% of surve ; fopia (56) )

o (26% y. Sierraleone | ebanon(3o) | Nexico Nepaksouth
respondents and 15.2% of o suqan | Nigeria (113 Afghanistan, Colombia
Workshop partICIpants) (35) Pakistan (55) Costa Rica, Georgja,

) Indonesia, Malawi,
Hg Itl? glic of "I\'ﬂ?gir, ;I' hSinl?t%cé'Arab
. Country: The three Tar?zania (39) Emirgtés (1each)

countries with the most
responses were Nigeria
(14%), India (11.7%) and
Bangladesh (9.9%). Most of
the remaining responses
came from sub-Saharan
Africa (particularly
Ethiopia, Kenya, Sierra
Leone, Somalia, South
Sudan, Tanzania), South Asia
(Myanmar and Pakistan)
and Brazil (see map). A
small portion of survey
responses came from high-
income countries — we
analysed these responses
separately and present
them in Appendix 1.

Figure 2: Formal education level of all girls

(LMICs only)

Total number of Girls:810

® out of school

® |n secondary school

® Completed secondary school
@ Data missing

e0 0000000000000 000000 000 @000 0000000000000 0000000000 00
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Girls want an education that
supports their independence
and empowerment

Through the Girls’ Vision
consultation process, girls
shared their expectations

for successful education
outcomes that went far
beyond indicators associated
with gender parity. Girls
shared how critical education
is to realising the lives they
want and breaking down

the barriers that undermine
their futures. Girls’ feelings
of power and agency came
through strongly throughout
the consultation process.

R A LA

My dream about education
will give girls the opportunity
to seize their rights, to be good
parents for their children, and
something to be proud of for
the community.

— Vision statement from

workshop with 14-16 year olds
who are out of school in Nigeria
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That a girl is able to become
financially independent to the
extent that she is able to suliport
her family members and help
her parents by financially
contributing to the household.
Further, by doing this tomorrow
she can serve as an avenue

in raising a more financially
independent generation.

1.1. Independence and
empowerment

Girls revealed that they want
education to help them take
control of their lives and
futures. Being financially
independent, making their own
decisions, becoming leaders
and supporting other girls in
their communities came out
strongly as desired outcomes
of education.

- Vision statement from workshop
with 14-16 year olds who are in
school in Pakistan

LI e
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Workshops:

Participants prioritised girls’
leadership, helping other
girls and greater personal
independence or freedom

in their vision statements.
These priorities were fairly
consistent across different
ages, schooling situations
and for girls living with
disabilities. Older girls (20-25
years old) were more likely
to mention financial stability
for girls and their families
and improved gender equality
outcomes (Figure 3).

Survey:

Respondents highlighted
similar themes. The survey
asked girls how they would
feelif they received the
education described in their
vision. Girls from all groups
selected being “able to take
control of their future”
most frequently (64.3% on
average). Older girls (19-24
years old) were more likely
to select “inspired to achieve
their goals” (44.1%) and much :
less likely to select being .
respected (26.6%) (Figure 4). Tonkers wik fugh leuel eelicoion e
(wermtierd stoaldl Prou-d»\ erougn '
1’«11A\'r,7 r{iﬂfﬂ'(:?‘;’d[. A
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Figure 3: Most frequently mentioned themes in girls’ vision statements
(workshops)

Learn vital skills and

knowledge / Quality
education ® Total(n=76)
. ® Outofschool(n=22)
Inclusive and gender- _
responsive education ® Inschool(n = 46)
@ Living with disabilities (n=14)
Girls become leaders and 8-13 years (n=18)
desicion makers @ 14-19years (n=47)

® 20-25years (n=7)

Girls develop self-belief and
self-confidence

Girls are valued in society
and help other girls and/or
wider society

Safe space to learn

Girls are financially
independent and/or stable

Independence and freedom

Equalrights/opportunities
and broader gender equalit;

(o] 20% 40% 60%

Figure 4: Girls' top responses to 'How do you think girls will feel if they get this
education?' (survey, girls could select up to three options, ‘other’ excluded)

Total (n=328)
Out of school (n=85)

80% [ In-school (n=83)

Completed secondary (n=160)
Living with disabilities (n=86)
60% | 16-18 years (n=185)
19-24 years (n=124)

40%

20%

Abletotake Respectedby Proud of Socially Inspiredto  Capable of

control of thosearound whatthey confident achieve their taking care of
their future them can achieve goals themselves and
their family

............................. 21 e e e 0000000000000 00000000 000 00



Girls' perceptions of power

We also heard some striking Girls consistently expressed
insights into girls’ current a desire for education that
perceptions of their own empowers them — offering
agency and power. In the independence, leadership
workshops, 87% of girls opportunities and the
rated their influence over ability to support their
education decisions as communities. Global policy
high or very high. Of these, frameworks must better
23.4% reported believing reflect this emphasis on
that decision-makers would personal empowerment
listen to them, and 20.3% and future control, and
said they would take action, investments must provide
individually or collectively, to the kinds of school
improve girls’ education.™ environments girls need.

Similarly in responses to

a survey question about
who had the most power

to improve girls’ education,
more than half of girls chose
“girls themselves” (58.8%) —
more than those who chose
governments (39%) or girls’
families (49.4%) (Figure 5).

Figure 5: Girls' top five responses to 'Who do you think has the most
power to make education better for girls like you?' (survey, girls could
select up to three options)

@ Total(n=328)

@ Outof school (n=85)

® In-school (n=83)

@® Completed secondary (n=160)
Living with disabilities (n=86)
16-18 years (n=185)

@ 19-24 years (n=124)

60% |

40% |

20% |

Girls' family Girls' friends The government NGOs
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Girls want schools fit for the
21st century and where they

receive respect

Girls who were part of our
consultation, alongside millions
of girls worldwide, live in
countries or regions with

not enough school buildings,
high pupil-to-teacher ratios,
inadequate supplies of teaching
and learning materials and
concerning levels of learning
poverty.™

Girls revealed their preferences
relating to subjects, facilities,
teaching and learning approaches,
school staffing and the structure
of the school day, among other
areas. To provide girls what

they want from their education,
policymakers would need to take
a holistic approach and make a
step-change in investment.

2.1. Girls’ learning
priorities

Girls want to learn subjects

that will enable them to take
control of their own lives and
achieve social, political and
economic empowerment: life
skills, sports, arts, STEM, business
and vocational skills and foreign
languages.

Workshops: Girls particularly want
to access creative arts and crafts
education (38.7%),?° with this
subject ranking as an even higher
priority for girls with disabilities
(57.1%). Performing arts and music
showed up among preferences
for out-of-school girls (42%), girls
living with disabilities (42.9%) and
older girls (50%). Older girls and
girls in school strongly mentioned
life skills education. Out-of-school
and older girls (20-25 years old)
frequently mentioned sports. All
girls, except girls in school, clearly
prioritised computing/digital
literacy (see box and Figure 6).

Survey: Responses similarly
revealed girls’ desire to learn
creative subjects — art, drama
and music — with these
consistently prioritised by
younger girls and out-of-school
girls. Girls also selected life skills
as a priority topic, which was the
top response for older girls and
the third-most common answer
overall. Digital literacy also
emerged as a priority (see box
and Figure 7).

Our vision for education will
allow girls to have technical
and digital skills, learn the
3 sciences and mathematics,
be independent, have self-
confidence and advocate for
herself and other girls in the
community.

— Vision statement from
workshop with 14-16 year olds
who are in school in Kenya
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Figure 6: Girls' top responses to ‘what would she learn?’ (workshops, top three

responses per group highlighted)
8-13 | 14-19 | 20-25
TOTAL | hool| LwWD
o || 2 | 8| B | 25
Life skills e.%. communication or

critical thin ng 29% 23% 37% 0% 17% 34% 43%

Literacy 29% 18% 35% 14% 33% 30% 29%
Health and hygiene (MHH excluded) 28% | 27% 33% 21% 28% | 32% | 14%

Leadership and confidence 25% 26% 0% 22% | 30% | 14%
Business and entrepreneurial skills 20% 13% 21% 27% 21% 0%
Creative arts and crafts 38% 28% | 57% | 50% | 36% | 29%
Performing arts and music 12% 17% 43% | 39% | 32% 0%
Sports and fitness 25% 26% 0% 28% | 26% | 29%
SRHR (incl. MHH) 9% 13% 14% 1% 6% 29%
Digital literacy 33% 28% 29% 33% 36% 29%
Science and maths 24% 27% 24% 14% 33% 19% 43%

Figure 7: Girls' top responses to ‘which topics do you feel are the most important
for girls to learn about in secondary school? (survey -- all girls, girls could select
up to 5 options, n=total responses)
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® 15.03% @ Literacy
® 12.78% @ Creative skills — such as art, drama and
music
® 1233% @ Finance and business skills
® 15.12% @ Digital literacy
13.23% . Life skills e.g, effective communication,
° All girls (n=1,111) critical thinking, etc.
10.44% Health knowledge and skills (incl MHH)
® 819% Sexual and reproductive health and
rights education
® 5.31% . .
® Hands-on trade/vocational skills
® 7.20%

® Languages



Digital access,
learning and
literacy

Digitalin allits forms
emerged as a clear priority.
Girls expressed a desire to
access digital devices for
learning, acquire digital
literacy skills and benefit
from improved internet
connectivity in schools.?

+ In workshops, digital
literacy was the second-
most mentioned topic
and often in the top three
subjects. Out-of-school
girls (47.6%) and older girls
(17-19 years old; 42.9%)
frequently mentioned
it, with less mentions
among 8-13 and 14-16
year olds (33.3% and 34.4%
respectively). In-school
girls were slightly less
likely to mention digital
literacy (Figure 6).

In surveys, respondents
most frequently selected
digital literacy, and all
groups prioritised it
(Figure 7). Girls explicitly
prioritised digitalin
responses about how they
wanted to learn, more
than any other learning
method in the workshops.
Girls mentioned it in more
than half of all workshops,
particularly in workshops
with out-of-school girls
(71.4%) and older girls
(85.7%).




2.2. Schools

as welcoming

and respectful
environments for girls

Gender-based
discrimination within
schools affects girls’
attendance and undermines
their ability to gain
knowledge, skills and other
opportunities that 12 years
of education should provide.
For many girls, schools

are hostile environments
where discrimination is

rife. These environments
exclude girls from subjects
or extra-curricular
activities, prioritise boys for
opportunities or resources,
do not provide adequate
menstrual health and
hygiene facilities/services
and normalise abuse.?22324

Girls living with disabilities,
pregnant or parenting girls,
poor girls, girls in rural
areas, and survivors of
gender-based violence are
particularly vulnerable to
discrimination in education.?®
26 Failing to keep girls in
school also increases their
vulnerability to other forms
of abuse, including child,
early and forced marriage
(CEFM).2” No more than 5%
of girls complete secondary
schoolin the three countries
with the worst CEFM rates.?®

Respect emerged as a
commohn theme across both
the workshop and survey
responses.

Workshops: 40% of

girls’ vision statements
mentioned wanting
education that is inclusive,
safe or respecting girls’
rights, most often those
written by younger girls
(8-13 years old) or girls
living with disabilities
(Figure 1). Girls in 64% of
workshops also mentioned
discrimination in schools
as education barriers:

for example, unsuitable
facilities for girls or girls
living with disabilities and
bullying or other forms of
school-related gender-
based violence. Out-of-
school girls, older girls (17-
19 years old) and girls living
with disabilities commonly
raised two or more of these
issues (Figure 11).

Survey: 15.6% of girls
specifically called for more
gender equitable norms or
greater respect in schools,
a common theme across
both age groups (16-18
years and 19-24 years old)
and for girls in school. Of
all girls’ comments, 32.4%
referenced wanting more
welcoming, inclusive and/
or safe schools.?® Older girls
(24.6% of all their comments)
particularly prioritised
inclusive or gender-
responsive education,
education that actively
addresses gender-based
barriers (Figure 8).



Figure 8: What three things would make education better for girls like you?
(survey, open question, n=total responses)
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Figure 9: Top mentions/allocations from education makeover (workshops)
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Girls’ priorities for investment

We asked girls where they
would invest in education if they
were in power. In the survey,

we also asked girls where they
wanted their governments to
invest. In the workshops, groups
of girls most commonly cited
investment in school buildings,
equipment and facilities and
improving teaching quality as
priorities. Girls, particularly
those living with disabilities, also
prioritised providing financial
support, such as scholarships.
Participants consistently
mentioned digital learning and
access as a top-five investment
priority, except for girls living
with disabilities (Figure 9).

In the survey, girls mentioned
digital learning and devices as
priorities for investment more
than anything else, particularly
younger girls and out-of-
school girls. Investments in
safety and improving school
buildings and facilities were
common priorities. Younger
girls (16-18 years old) and girls
in school were slightly more
likely to mention teaching
improvements. Older girls (19-
24 years old) were also more
likely to mention transport
investments (Figure 10).

Girls told us they want schools
to be welcoming, inclusive and
respectful environments where
they can learn fully and freely,
without discrimination. Some
girls provided specific examples
of how disrespect manifests in
schools including harassment
by other students and teachers,
requirements of girls to do
cleaning within the school,

and discrimination in accessing
“male” subjects like STEM or
participating in extracurricular
opportunities like sports clubs.
The consultation process
highlighted girls particularly
vulnerable to discrimination in
education, including pregnant
or parenting girls, girls living
with disabilities and girls at risk
of CEFM.

ST e e e e e e e e e nenynn

In our school, every Thursday
girls are supposed to do the
cleaning. Boys are not required
to do this. This used to make me
late to go home and I didn’t feel
like coming to school the next day
after going home.

— Workshop with girls under 13
years old who are in school in
Bangladesh
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Figure 10: Girls' top responses ‘If you were in power, where would spend money to
improve education’ total and by groups (survey, open question, n=total responses)
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Girls want governments to
deliver on promises to reduce
barriers to their education

Girls shared persistent and significant barriers to their education,
through answering specific questions about barriers and sharing
barriers unprompted related to investments, subjects, school facilities
and other areas. Two key barriers emerged as the most important for

governments to address.

3.1. Overcoming
financial barriers

Household poverty —
compounded by the direct
and indirect education costs
that families have to bear —
creates barriers to education
access and completion for all
learners.2° However, gender
norms shape the way these
barriers manifest for girls.

She is unable to dedicate herself
to her studies because she has

to take care of her brother

as their mother works the
afternoon shift and leaves the
eldest daughter to take care of
the youngest son.

— Workshop with girls under 13
who are in school in Brazil

Parents do not have enough
money to provide their kids

with the resources needed at
school to continue education.
Ayera’s 3 parents leave for work
and since she has no brother,
commuting to the school becomes
a challenge. Due to domestic
responsibilities, she finds it
difficult to manage and complete
school homework.

— Workshop with 14-16 year old
girls who are in school in Pakistan

F

R e LR LA

T T AT

Girls identified “financial
difficulties” as significant
challenges for them and
their families, impeding

their education access and
completion. They highlighted
how these challenges
interact with discriminatory
gender norms, since families
and communities tend to
prioritise investment in boys’
education over girls’ with
scarce resources.




Workshops: Girls across all
workshops mentioned finance
most frequently as a barrier to
education, including girls of every
age range and schooling status,
though notably not girls living
with disabilities (Figure 11).

Survey: Girls’' responses clearly
prioritised measures to reduce or
eliminate direct costs for education
— specifically, free meals, free and
affordable transport, prov iding
learning materials and uniforms
and “providing financial support”
(Figure 10).

Girls also flagged that families
consider opportunity costs when
deciding whether to invest in girls’
education. Girls’ contribution

to unpaid care is an important
resource, helping households save
on childcare expenses or free up
other family members for income-
generating activities. Girls noted

a range of competing demands
that undermine their education,
including caring for siblings and
other family members, chores and
housework, or paid work.

Figure 11: Girls’ barriers to education (workshops)
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3.2. Ending gender-
based violence on the
way to and in school

Gender-based violence (GBV),
the act or threat of physical,
sexual or emotional harm based
on a gender, is both a symptom
and driver of gender inequality.
School-related gender-based
violence (SRGBV) — GBV that
occurs onthewaytoorin
school —is a critical barrier

to girls’ education across the
world. Unsafe routes to and
from school are one of the

primary drivers of girls’ dropout:

an estimated 60 million girls
experience sexual assault on
their way to school each year.32
Girls who are subject to GBV are
less likely to complete 12 years
of education and more likely to
experience GBV in the future.?
34 High rates of SRGBV also have
a chilling effect beyond those
directly affected, deterring girls
from attending school due to
fear from others’ experiences.

Across both workshops and
surveys, girls shared — with no
prompting or specific survey
questions — how various forms
of SRGBV affect their education
access and completion and
undermine their visions for
education.®® Girls cited SRGBV
committed by a wide range of
perpetrators — teachers, boys
and men in the community.
They commonly mentioned
sexual harassment and abuse,
alongside bullying, a form of
harassment shaped by and
reinforcing discriminatory
norms and male power.
Evidence also shows bullying

is a precursor to sexual
harassment.363”

Our vision for education will
allow girls to access quality
education in a safe environment
without anxiety.

— Vision statement from
workshop with girls under 13 who
are in schoolin Myanmar
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Parents don’t send [girls living
with disabilities ] to school
because they are afraid that they
would be lost/hurt on their way
to or back from school because
of their disabilities. School
environments and systems are
not designed in a way that can
be benefgcial for them. Teachers
don’t know sign language and
don’t feel responsible for [ girls
living with disabilities].

- Workshop with girls under 13
years old living with disabilities in
Ethiopia
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Girls shared strong concerns around
their safety in and around school:

Workshops: Girls mentioned

safety second-most frequently as
an education barrier. Girls most
frequently mentioned these forms
of SRGBV: bullying, sexual assault
or harassment and unsafe journeys,
particularly out-of-school and older
girls. Girls living with disabilities
mentioned bullying and harassment
more than any other barrier (Figure
11). Younger girls (8-13 years old)
particularly mentioned ensuring
schools are safe spaces as a priority
(Figure 3).

Survey: Girls mentioned safety and
security third-most frequently,

with in-school girls less likely to
mention it than other groups (Figure
8). In answers to questions about
investment priorities, improving safe
routes to school was girls’ second
priority, particularly out-of-school
girls, older girls (19-24 years old) and
girls living with disabilities (Figure 10).

A school where girls are taught about
menstrual hygiene and hygiene generally,
a school witlfjtlout GBYV, a school where the
teachers are educated and respect them, a
school that is like a safe space for girls to
express their feelings.

-
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— Survey respondent, 22-24 years old, who
has completed education in Nigeria
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Menstrual health and hygiene3®

Girls emphasised how lack of access

to facilities, products and services
necessary for their menstrual health
and hygiene (MHH) cause absences from
school, and prompt embarrassment
and shame. While ample evidence
shows inadequate MHH support is

a barrier to girls’ education, it came

out unexpectedly strong through the
consultation process, possibly indicating
a societal shift in girls’ opennessin
speaking about the topic.

Girls in one-fifth of all workshops
mentioned MHH as a priority. Older girls
particularly mentioned it as an area for
investment and as a subject (second-top
mention). Girls in school mentioned this
subject in 26.1% of workshops, compared
to zero mentions in workshops with out-
of-school girls. As a subject, girls living
with disabilities prioritised MHH and
digital literacy/learning equally in 28.6%
of workshops (Figures 6 and 9).

44% of girls in the survey mentioned
MHH when asked about additional
equipment or facilities — the most
common response on average and for
all groups (Figure 12). Older girls were
more likely to raise it and prioritise it
forimprovement of school facilities and
investment (Figure 8).

Figure 12: Girls' top responses ‘What additional equipment and/or facilities would you
include to give girls the best experience while they learn?’ (survey, open question)

50% [

Total (n=328)

Out of school (n=85)
In-school (n=83)

Completed secondary (n=160)
Living with disabilities (n=86)
16-18 years (n=185)

19-24 years (n=143)

Digital Learning School Better

learning materials equipment teaching or

devices (excl. teaching
digital) equipment




Recommendations

Through Girls’ Vision for Education, Malala Fund set out to hear insights and
priorities from girls and partner with them to shape our recommendations.
Young women leaders and Girls' Vision partners supported Malala Fund's
validation process. Through this process, we collectively identified key
policy recommendations for governments and globalinstitutions to help
realise girls' visions for education.

Deliver on global commitments to girls by increasing investment
and strengthening national education standards. Girls are aware
of the gaps between global standards and their governments’
implementation of them. They want governments to increase
education budgets and strengthen national legal and policy
frameworks to provide 12 years of free, safe, quality education that
meets the aspirations of all girls. They urge government action

to support groups inadequately protected by global and national
standards, such as pregnant or parenting girls, girls living with
disabilities and girls subjected to child marriage.

Resource girls’ activism. Girls are changemakers in their communities
and societies, but they need better access to quality funding and
resources to power up their initiatives and activism to improve
education.?® Despite growing calls to increase funding for girls

and youth-led organisations and youth representing 25-30% of
populations in low- and middle-income countries, only 5.6% of
global official development assistance (ODA) targeted gender and
adolescent issues in 2020.4°

Make space for girls in national and global education decision-
making and policy processes. Girls’ meaningful participation in
decision processes is critical to ensuring that education policies and
practices, and their implementation, work for them. Examples of
good practice include meaningful consultations with girl-led groups
and networks or inclusive and structured student groups; quota for
girls in national delegations to global education policy processes; and
well-resourced and meaningful national girl advisory bodies.

« Prioritise gender equality education indicators. Global policymakers’
disproportionate focus on gender parity fails to accurately gauge
progress on girls’ education. They must place greater priority on
gender equality indicators, particularly policy measures to remove
financial barriers to education, address SRGBV and protect and
promote girls’ rights. See Malala Fund'’s girls’ education report
cards.4142

Galvanise efforts to address SRGBV and promote menstrual
health and digital learning. Girls specifically prioritised these
areas through the consultation process. Governments and global
institutions should respond by stepping up investments in these
areas, particularly focusing on safety to, from and within schools,
promoting MHH and improving girls’ digital learning and literacy.



Next steps: Securing
resources for girls’

education

Girls need decision-makers
to significantly increase
investments in education to
ensure schooling can meet
the needs, uphold the rights
and realise the aspirations of
all girls. Countries need more
resources to make secondary
education cost-free, improve
access for marginalised girls,
upgrade facilities and get
institutions online, train and
hire teachers and provide
quality learning materials.
And they need funds to
ensure girls’ schooling

is supported by safe
transport, health services
and social protection
programmes. Gender-
responsive interventions

and programmes to tackle
SRGBYV, break down harmful
gender norms and deliver
MHH support are essential
to realising girls’ vision for
education.

Informed by girls’ insights
from the Girls’ Vision
consultation process, we
will continue our work

to ensure governments
and institutions increase
investments in education
systems that meet girls’
needs and priorities.

Debt justice for girls

In the near-term, we will
integrate Girls’ Vision insights
into our advocacy for the reform
of international financial systems
to unlock sustainable funding for
girls’ education. We are urgently
calling for rapid, large-scale debt
relief for lower-income countries
which are currently spending
43% of their budgets on servicing
debts on average — almost three
times as much as they spend on
education.

Heavy debt burdens can hinder
governments’ ability to uphold
women and girls’ rights and
deprive them of vital public
services throughout their lives.
Reforming the current unjust
debt system could free up billions
of dollars for governments in
lower-income countries to
adequately fund education and
other critical social sectors.

We welcome girl-led and girl-
centred organisations and any
advocates to join this effort

to secure debt justice for girls.
We need to work together to
mobilise for change and achieve
girls’ visions for education.

Sign up for updates on our efforts
to secure debt justice for girls:
mala.la/IFARsighup



Appendix 1: Insights
from girls living in
high-income countries

We opened our survey to all
girls and received responses
from 56 girls from 17 high-
income countries (HICs).

We have omitted these
responses from the primary
analysis presented in this
report and share them below.
Please note that the below
presents a snapshot, and
direct comparisons should
not be drawn due to data
limitations.
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Education,
independence and
girls’ perceptions
of power

When asked how girls
would feel if their vision for
education was realised, girls
from HICs were more likely
to select “take control of
their own futures” (32.5%)
than the primary data set
(26.47%).

Over 25% of girls from HICs
identified governments as
having the power to improve
education and about 16%
selected “girls themselves”.
This was almost the inverse
compared to girlsin the
primary data set (16.3% and
24.6% respectively).

Improvements
and investments

in schools

Girls from HICs' top-three
priorities for subjects

were (in order): sexual and
reproductive health and
rights (SRHR) education,
literacy skills and life skills. In
the primary data set, girls on
average selected (in order)
digital literacy/learning,
literacy and life skills, and
were much less likely to
choose SRHR education.

Girls from HICs tended to
prioritise learning provision in
their responses to investment
and improvements to
education, both as their
overall priority and much
more so than girlsin the
primary data set.

Barriers to girls’
education

Girls from HICs were slightly
less likely to mention safety,
but they shared many related
concerns — notably sexual
harassment with some
mentions of gun violence and
school shootings. MHH was
also a clear priority for girls
from HICs. Almost 30% of
respondents called for free
menstrual products.
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Between 2021-2024, Malala Fund ran the Girl Fellowship
Programme to equip girls with the skills and experience
to pr<t>mote girls’ education within their communities and
countries.

AfyaPlus, Girl Child Africa Foundation & Save the Children
South Sudan, Roots and Wings ELIXIR, World Association
of Girl Guides and Girl Scouts (WAGGGS), World YWCA and
Zindagi Trust.

“Girls and young women leaders” refer to individuals who
reported beln? under 25 and actively engaged in policy
influence or effecting policy change at community, national
or global levels.

173 workshop participants provided feedback via a survey
conducted by the workshop facilitator.

“Learning poverty” is defined by the World Bank

as “unable to read and understand a simple text by

the age of 10.” World Bank (2024) Learning Poverty
Updates and Revisions: What’s New? http:/documents.
worldbank.org/curated/en/099010824190514148/
P171415134¢8170391af091d1905f39acff

We note that girls could use creative arts and crafts for
income generation but do not have adequate information to
make that distinction.

Malala Fund defines “digital learning” as curriculum-based
learning delivered through digital devices — including
computers, phones and tablets — predominantly in
schools, homes and other learning spaces. We understand
digital literacy as knowledge and skills that enable users
to effectively access and engage with digital devices and
platforms.

UNESCO (2024) Girls’ and women'’s education in science,
technology, engineering and mathematics (STEM). https:/

www.unesco.org/en/gender-equality/education/stem
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violence in and around schools and its direct and indirect
impacts on educational outcomes of children. https:/
ww?2preventvawg.org/evidence-hub/violence-in-and-
around-schools-education-outcomes-final

UNICEF (2024) “10 Fast Facts: Menstrual health in schools”.
https:/www.unicef.org/press-releases/10-fast-facts-
menstrual-health-schools

UNESCO (2022) Pregnancy and the right to education.
hgtps:é/_www.unesco.org/en/artlcles/pregnancy-and—rlght—
education

Leonard Cheshire Foundation (2021) Every Girls’ Right.
https:/www.leonardcheshire.org/sites/default/
files/2021-05/lc-ie-model-policy-report_0.pdf

Girls not Brides (2022) Thematic Brief: Girls’ education
and child marriage. https:/www.girlsnotbrides.org/
documents/1821/Girls_education_and_child_marriage_
brief_Sept_2022.pdf

UNICEF (2022) The power of education to end child marriage.
https://data.unice ,or?/resources/chlld—marrlage—and—
education-data-brief

This includes all comments relating to girls’ safet é’lzs% .
and ‘inclusive and giender—resppnswe' strategies 8’1 .9%). This
latter grouping includes specific support for girls living with
disabilities or pregnant or parenting girls; menstrual hygiene
and health; gender/SRHR curriculum changes); and girls
leadership opportunities.

Girls’ Education Challenge (2024) Acknowledging - and

tackling - poverty as a barrier to education. https:/ .

g|ljlseducat|onchallenge.prg/medla/r1dlwz40/gec_learn|ng_
rief_poverty-as-a-barrier_v2.pdf

Fictional persona created by girls in the workshop.

UNGEI (2024) Frequently asked questions: school-related
gender-based violence. htt s://www.ungel.org/sn:es/
default/files/2024-05/UNGEI_SRGBV_FAQ_.pdf

What Works to Prevent Violence (2024) Policy brief on
violence in and around schools and its direct and indirect
impacts on educational outcomes of children. https://
ww?2preventvawg.org/evidence-hub/violence-in-and-
around-schools-education-outcomes-final

What Works to Prevent Violence: a Global Programme (2017)
What Works Evidence Review: Intersections of violence
a%amst women and violence against children. https:/www.
whatworks.co.za/documents/publications/116-vac-vaw-
evidence-brief-new-crop-1/file

SRGBV is an act or threat of physical, sexual or psychological
violence that hap?ens in or around schools. Forms of SRGBV
can include sexual harassment, sexual violence, unwanted
touching and “sex for grades”. Iberpetrators can be teachers
or <l3ther school staff and community members near schools
or learners.

UNGEI (2024) Frequently asked questions: school-related
ender-based violence. https:/www.ungei.org/sites/
efault/files/2024-05/UNGEI_SRGBV_FAQ_.pdf

Together for Girls (2021) The gendered reality of corporal
punishment in schools. https:/www.togetherforgirls.org/

en/blog/the-gendered-reality-of-corporal-punishment-in-
schools

We understand Menstrual Health and Hygiene to include
menstrual hygiene management — including clean, safe,
private water and sanitation facilities as well as menstrual
products — and the broader systemic factors that link
menstruation with health, weéll-being, gender equality.
education, equity, empowerment, and rights. UNICEF (5019)
Guidance on menstrual health and h giene. https:/www.
unicef.org/media/91341/file/UNICEF-Guidance-menstrual-
health-hygiene-2019.pdf

For activists, we understand quality fundinEg to be multi-
year, flexible and covers core costs. CHOICE (2023) Written
statement on youth-friendly funding. https:/www.
choiceforyouth.org/news/news-articles/press-releases/ |
csw68-statement-on-youth-friendly-funding?acceptCooki
es=67a35d81607fa

Adolescent Girls Investment Plan (2023) Where is the Money?
Funding adolescent girls and young feminist. htt/ps://
adolescent-girls-plan.org/wp-content/uploads/2023/08/
WD2023-Resourcing-Report.pdf

Malala Fund (2023) Making the grade: Girls’ education report
cards. https://reportcards.malala.org/

Also see the Global Accountability Dashboard (https:/www.
egeresource.org/global-accountability-dashboard/) and the
Global Platform for Gender Equality and Girls’ and Women'’s
Empowerment in and throu%h Education (https:/www.
unesco.org/sdg4education2030/en/knowledge-hub/global-
initiatives/gender-equality-platform)






